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BIRIS

2015-2016 ve 2016-2017 egitim-6gretim do-
nemlerinde Mardin’de okullarda yurattigumuz Tiyat-
ro Hepimiz igin ve Bir Mardin Hikayesi projelerinde
toplumsal baris ve toplumsal cinsiyet meselelerini
genglerle tiyatro araciligiyla ele almis ve genglerle
egitsel bir isleve sahip olan tiyatro gibi bir sanat fa-
aliyetinin igerisinde bulunmanin, toplumsal degisim
acisindan guglu bir etki alani yaratigini deneyimle-
mistik. Bu proje sureglerinde bir toplumsal degisim
araci olarak kadin egitimciler ile birlikte yapilan ti-
yatro faaliyetinin toplumsal cinsiyet meselesine dair
okullarda ciddi bir glindem olusturmakta ve farkin-
dalik yaratmakta oldukga etkili olabilecegini gorduk.
Buradan hareketle, “Mardin ilinde Kadin Haklari Far-
kindahgi Yaratmak” projesini gelistirdik. Bu projenin
hedefi, Mardin’de okullarda ¢alisan kadin égretmen-
lerin kadin haklari konusunda farkindali§inin artiril-
mas! ve okullarda karsilastiklari toplumsal cinsiyet
temelli meseleler ile basa cikabilme becerilerinin
gelistiriimesiydi.

In the 2015-2016 and 2016-2017 academic
years, Mardin Culture ran two projects aimed at
schools that looked at the issues of social peace
and gender through theatre: Theatre for All and A
Story of Mardin. Through these projects we expe-
rienced first-hand how involvement in an artistic
activity with an educational function, such as thea-
tre, can create a powerful space for social change.
During the course of these projects we found that
theatre activities run with female teachers could
serve as a vehicle for social change, by bring-
ing the issue of gender onto the school agenda
in schools and by effectively raising awareness
on the issue. This that led to the develop of the
project "Raising Awareness on Women’s Rights
in the Mardin Province", which aimed to raise
awareness about women’s rights among female
teachers in Mardin, and to provide them with
skills on how to deal with gender-based issues.

Bu amagla proje kapsaminda Bogazici Uni-
versitesi'nden Prof. Dr. Fatma Gok tarafindan “Egi-
timde Toplumsal Cinsiyet” ve Bogazigi Gosteri Sa-
natlari Toplulugu'ndan Duygu Dalyanoglu ve Aysel
Yildinm tarafindan “Kadinlarin Tiyatrosu” atélyeleri
Mardin’de farkli okullarda, farkli branglarda galisan
yirmiye yakin kadin egitimciyle gerceklestirildi. Egi-
timciler lise, ilkokul ya da anaokulu seviyesinde ¢a-
ligiyordu. Atdlyelere aralarinda edebiyat, ingilizce,
Almanca, matematik, sinif, rehberlik, cocuk gelisimi
ve anaokulu 6gretmenligi branslarindan egitimciler
katilim gésterdi. Egitimciler meslek hayatinin farkli
evrelerindelerdi. Aralarinda meslege son birkag yil
icinde baslamis dgretmenler de vardi, artik emekli-
ligi yaklasmis, deneyimli 6gretmenler de... Tim bu
farklliklar 6gretmenlerin - mesleklerine, Mardin'de
ogretmen olmaya, 6grencileri ve velileri ile kurduklari
iliskiye dair farkli yaklagimlar gelistirmelerine sebep
oluyordu. Ayrica egitim sisteminin nasil degistigini,
farkll kusaklardan gelen kadin égretmenlerin dgret-
menligi nasil deneyimledigini gézlemleme firsati olu-
suyordu.
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With this aim in mind, two workshops were
held in various schools in Mardin: "Gender in Ed-
ucation", led by Prof. Fatma Gok from Bogazici
University; and "Women’s Theatre", led by Duygu
Dalyanoglu and Aysel Yildirim of the Bogazigi Per-
forming Arts Ensemble (BGST). The workshops
were attended by approximately twenty wom-
en teachers from high schools, primary/middle
schools and kindergartens in Mardin, working in
different areas of education. Participants included
teachers of literature, English, German and math-
ematics, as well as primary teachers, guidance
counsellors, child development specialists and
kindergarten teachers. The participants were all at
difference stages of their teaching careers; some
had begun teaching in the preceding years, while
others had many years of experience and were
nearing retirement. These differences between
participants meant that there were varying attitudes
and approaches to the teaching profession, being
a teacher in Mardin, and the relationships formed
with students and parents/guardians. Further-
more, these differences created an opportunity to
observe how the education system had changed,
and how the teaching profession was experienced
by female teachers of different generations.
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Proje kapsaminda gergeklestirilen Egitimde
Toplumsal Cinsiyet ve Kadinlarin Tiyatrosu atdlyeleri
birbirini tamamlayan ve besleyen galismalardi. Boy-
lelikle sahada galisan egitimcilerin egitim hayati igin-
de edindikleri deneyimler ve anlatilarin konuya dair
teorik arkaplan ¢alismalari ile gliclenmesi amaglani-
yordu. Bununla birlikte Kadinlarin Tiyatrosu ¢alisma-
larinin projede agirlikli olarak yer aldigini belirtmek
gerekir. Bu rapor da esas olarak, egitimde toplumsal
cinsiyet meselesinin egitimcilerle tiyatro araciligiy-
la ele alinmasini ve “Anlatidan Oyuna” yontemi ile
egitimcilerin toplumsal cinsiyet temali anlatilarindan
yola ¢gikilarak teatral sahnelerin olusturulmasi stre-
cini icermektedir.

The Gender in Education and Women’s
Theatre workshops organised within the project
were designed to complement and reinforce each
other. The aim of this was to provide a theoretical
framework on the subject, which would inform the
teachers’ experiences and personal stories. The
main thrust of the project, however, came from
the Women’s Theatre activities. This report will
therefore focus on how the issue of gender in ed-
ucation was approached through drama activities
with teachers, and how the “From Story to Stage”
method was used to create drama pieces based
on personal stories on the theme of gender.

i ' v il
(0. I\l .O)o
Toplumsal Cinsiyet Gender
Kadinlara ve erkeklere toplumsal olarak The roles and responsibilities imposed by
yiiklenen rolleri ve sorumluluklan ifade society on men and women. Behaviours
eder. Sosyal yonden kadin ve erkekien seen by society as acceptable to or expected
beklenen veya uygun goriilen davranis of men and women.
bicimlerini tanimlar.
Gl O
- l by



Egitimde Toplumsal Cinsiyet

Egitim hakki diger insan haklari iginde 6zel bir
oneme sahiptir. EQitim hakki sadece herkesin okula
erismesiyle sinirli degildir, ayni zamanda tim egitim
surecinde herkesin kisiliginin tum yonleriyle gelisme-
si icin sosyo ve kilttrel yonlerden donanimli kilin-
masl ve potansiyelinin en yiksek seviyede gergek-
lesmesi igin gerekenlerin yapiimasini zorunlu kilar.
Bu saptama kadinlar i¢in ayri bir 6neme sahiptir. Zira
egitim dlzeninin her agamasinda kadinlar azinlkta-
dir. Egitim sisteminde kadinlar aleyhine olan bu esit-
sizlik egitim surecinin iceriginde de karsimiza ¢ik-
maktadir. Okulda yasanan egitim hayatinin niteligi,
okullardaki egitimin erkek egemenligi yeniden Ureten
ve pekistiren dzelligi, ders mifredatlari, bilgilerin ak-
tarilig bigimi ve 6gretmen davraniglari egitimin cinsi-
yetci 6zunu ve ayrimciligi barindirir.

Egitim ayni zamanda toplumsal cinsiyet kay-
nakll esitsizligin ve cinsiyete dayall is bolimUnin
yeniden Uretildigi bir alandir. Egitim streci boyunca
erkek egemen toplumun ideolojisi gesitli sekillerde
yeniden dretilirken toplumsal cinsiyet rolleri de pe-
kistirilir. Toplumsal cinsiyet kaynakli ayrimciliklar ge-
nellikle egitimin icine o kadar incelikli bir sekilde

8

Gender in Education

Among all human rights, the right to edu-
cation holds a place of particular importance. The
right to education is not limited to access to school;
it also entails that, throughout the education sys-
tem, all possible steps be taken to ensure that
individuals are equipped with the necessary so-
cio-cultural skills to enable to reach their full poten-
tial. This is particularly important for women, who
are in the minority at all stages of education. The
inequality faced by women at every level of the ed-
ucation system is also visible within the process of
education itself: The quality of education received,
the fact that education in schools recreates and
reinforces the male hegemony, the content of cur-
ricula, the ways in which information is imparted,
and teachers’ behaviour combine to form a pro-
cess of education that is discriminatory and sexist.

Education is also an area in which gen-
der-based inequality, and gender-based role dis-
tribution is recreated. Throughout the education
process, the ideology of male hegemony is per-
petuated in various ways, and gender roles are
reinforced. Gender-based discrimination has been

yerlesmistir ki neredeyse fark edilmez, dogal ve
normal karsilanir. Omegin anaokullarinda genellikle
oyuncaklar kiz oyuncagi - erkek oyuncagi seklinde
siniflandirlir: Evcilik kdsesine kizlar, araba kosesi-
ne de erkek gocuklari yonlendirilir. Cocuklar, okul
hayatlarinin ilk asamasindan itibaren toplumsal
cinsiyet rollerinin benimsetilmesi ve toplumun genel
gecer kulturel degerlerinin aktariimasi yoluyla dlze-
ne uyumlu hale getirilirler. Bu sUrecin araci erkekler
tarafindan, erkek egemen toplum gézlinden yazilmis
ders kitaplaridir. Bilindigi gibi bu kitaplarda Aliler top
oynar, Ayseler bebek yapar, baba su kadar para ka-
zanir, anne mutfakta yemek hazirlar.

E§itimde an:
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so finely woven through the education system that
it goes almost unnoticed and is viewed as normal
and natural. For example, in kindergartens, the
toys are generally categorised as girls' or boys'
toys: girls are directed to play house, boys to play
with toy cars. From the very first stages of their ed-
ucation, children are taught to fit in to the existing
system through the reinforcement of gender roles,
and the transfer of the accepted socio-cultural
values. Textbooks, written by men, and from the
perspective of a male-dominated society, are the
main vehicle for this process. It has been widely
observed that in these textbooks boys play foot-
ball, girls have babies, fathers earn the money and
mothers cook dinner.

LumsaL Cinsiyel

’L:i;_lﬂ{_ er' LA t_{_. we )E{:jl-‘i"‘

w P




Kemiklesmis yapisiyla egitim kurumlarinda,
yasalarla belirlenmis mifredati islemekle ylkimlU
ogretmenlerin gogunlugu da bu hakim ideolojinin ye-
niden Uretiminin gerceklestiricileri durumuna dusuru-
|urler. Proje kapsaminda egitimcilerle gerceklestirilen
Egitimde Toplumsal Cinsiyet atolyesinde dncelikle
bu surecin nasil isledigi ve ders kitaplarinda toplum-
sal cinsiyete dayali rollerin nasil yeniden Uretildigi ve
pekistirildigine odaklanildi. Ardindan da ogretmenle-
rin yasadiklari pratik deneyimler Uzerinden okullarda
karsilasilan toplumsal cinsiyet temelli meseleler ve
bunlarla basa gikabilme yontemleri arastirildi. Ayri-
ca Ogretmenlerin okul ve sinif ortaminda uyguladig
mevcut yontemler paylasildi.

Egitimcilerin getirdikleri orneklerde Ozellikle
kaliplasmis toplumsal cinsiyet rolleri ve cinsiyetci
ifadelerin ders kitaplarinda fazla oldugu, ders kitap-
larindaki okuma pargalari ve gorsellerde cinsiyetci is
bolumlerinin yer aldigi ortaya ¢iktl. Edebiyat bran-
sinda ogretmenlik yapan atolye katilimcisi kadin
sair ve yazarlara gok az yer verildigi, mifredat ge-
regi cogunlukla erkek yazarlarin romanlarini islemek
durumunda olduklarini ve bu tarz romanlarda kadin
rollerinin az ve pasif bir sekilde yer aldigini belirtti.
Ote yandan, ingilizce bransinda kullanilan kaynak-
larda cinsiyetci ifadelerin gorece az oldugu ve daha
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Educational institutions have a well-estab-
lished structure, within which the majority of teach-
ers, obliged to teach curricula that have been ap-
proved by law, become the vehicle through which
the dominant ideology is perpetuated. In the Gen-
der in Education workshop, participating teachers
examined the way in which this process works, and
how gender roles are reinforced and recreated in
textbooks. After this initial introduction, the partici-
pating teachers looked at gender-based issues in
schools, based on their own personal experiences,
and investigated ways of dealing with them. Fur-
thermore, the participants shared with the group
the methods currently used in their schools and
classrooms.

The examples shared by the teachers re-
vealed that textbooks contain a significant amount
of stereotyped gender roles and sexist discourse,
and that the reading passages and images in text-
books reinforce sexist divisions of labour. A Turk-
ish literature teacher participating in the workshop
said that little place in the curriculum was given to
female poets and authors, and as such she mainly
had to teach novels by male authors, in which fe-
males featured only in minor and usually passive
roles. Participants stated that in the English

incelikli bir sekilde yer aldigi belirtildi. Buraya dair, bir
kadinin tek basina balikgilik yaptigi ve ev islerini de
erkegin yaptigi bir érnek verildi. Metinde, bu is bélU-
mU olaganustu bir durum gibi aktariliyordu. Séz ko-
nusu metin ‘Risky Jobs’ (Riskli isler) adli tinite bagligi
altinda isleniyordu:

Bu ve buna benzer cinsiyetci is bolimlerinin
betimlendigi ya da ima edildigi metin ve gorseller
aragsallastirilarak toplumsal cinsiyet rollerine dair
6grencilerde farkindalik yaratmak miimkiin. ingilizce
bransinda 6gretmenlik yapan atélye katilimcisinin
ogrencilerine verdigi performans ddevlerinden birisi
buna érnek olarak verilebilir. S6z konusu performans
odevi kapsaminda égrencilerden sinif igerisinde ye-
mek yaparak ingilizce tarif vermeleri istenmektedir.
Bu 6devi kimlerin yapabilecegi tartisilirken sinifta
erkek ogrencilerin itirazlarl olusuyor, ¢lnki yemek
yapmanin kadinlara 6zgi bir is oldugu algisi soz
konusudur. Atdlye katimcisi egitimci, bu 6devi 6zel-
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curriculum, such sexist discourse was compara-
tively low and that such issues appeared in more
subtle ways. During the workshop, one example
was shared of a reading passage, under the unit
‘Risky Jobs’ in the textbook, in which a fisher-
woman works alone, while her husband does the
housework. However, the text presents the situa-
tion as something out of the ordinary:

| am visiting a fisherwoman today. Her name: is
Zahra. She usually works with her husband bt today

she g workng alone, She i siting and fshing on her

*  small boat. She isn't cooking or cheaning the house.

Her husband ®m domng the housework today. This s
a lovely job, But somatimes il is dangenous because
Fahra uvsually sails kong hours alone. And also, the

weather i somebmes windy and siormy

Texts and images such as this that depict or imply
a sexist distribution of roles can be used as tools
to raise awareness about gender roles among
students. The English teacher participating in the
workshop shared an assignment she gave to her
students as an example of this. For the assign-
ment, the teacher asked her students to prepare
a dish and write down the recipe in English. When
discussing who would do this assignment, the boys
in the class objected, because they saw cooking

as awomen’s job. The teacher decided to 1
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-likle erkek ogrenciler arasinda bolUstruyor. Boyle-
ce toplumsal cinsiyet rolline dair erkek 6grencilerde-
ki bu algida bir kirllma yaratilarak yemek yapmanin
kadin erkek fark etmeksizin her bireyin rahatlikla
yapabilecegi bir eylem oldugu kavratilmasi sagla-
niyor. Ayrica, ingilizce bransinda égretmenlik yapan
atolye katihmcisi sinif icinde 6grencilerine okuma
yaptirirken ders kitaplarindaki diyaloglarda kadin
erkek rollerinde ayrim yapmadan okuma yapilabile-
cegi, boylelikle toplumsal rollere dair dzellikle erkek
ogrencilerde farkindalik yaratilarak bazi ényargilarin
kirilabilecegini belirtti.

Ayrica bazi ingilizce kelimeleri derste Tiirkge-
lestirirken cinsiyetci kullanimlarin olustugu durumlar
s6z konusu olabiliyor. Ornegin, “scientist’ kelimesi
genellikle “bilim insani” yerine “bilim adami” olarak
kullanilabiliyor.

12

set the assignment to the boys, thus creating a
situation that could bring about a change in the at-
titudes of her male students on gender roles, and
show them that cooking can be done by anyone,
male or female. Furthermore the English teacher
stated that when giving the students readings in
class, male and female roles could be distributed
regardless of the students’ gender, which could
help to break down the stereotypes on social roles
of male students in particular.

Furthermore, when some English words are
translated into Turkish for classroom purposes,
there are incidents of words being used in a sex-
ist way, for example the frequent translation of the
word scientist as "bilim adami" (man of science)
rather than the gender-neutral "bilim insani" (per-
son of science).

Women's Theatre
Theatre created for women, in which the
main roles both on and off stage, are
carried out by women.

Kadinlarin Tiyatrosu
Kadin kadina iretilen, asli unsurlarini
kadinlarin olusturdugu bir tiyatro.

13



Kadinlarin Tiyatrosu

Kadinlarin Tiyatrosu kadinlara mahsus bir
gosteri formudur ve hazirlanis stirecinden sahneleni-
sine kadar, her agsamasinda kadinlar sorumluluk alir.
Kadinlarin tiyatrosu pratigiyle oyun kurmal/yazma
ise, temelde kadinlarin kendi hikayelerini, 6z yasam
oykulerini yahut sahit olduklari hikayeleri paylasma-
lari Gzerinden sekilleniyor.

Kadinlarin Tiyatrosu atdlyesinde ydntemsel
olarak, kadin anlatilarinin dramatik bir yapi iginde
sergilenmesi esas aliniyor. Oncelikle kadinlardan
olusan atdlye grubunda, toplumsal cinsiyet mesele-
siyle baglantili bir tema belirleniyor. Belki de “biling
yukseltme” teknigini animsatir bigcimde, hiyerarsik ol-
mayan ve kadinlarin hikayelerini 6zgir ve yaratici bir
bicimde paylagmalarina olanak saglayacak bir calig-
ma ortami kuruluyor. Anlatilarin bir i¢ dokme prati-
ginde yapilmamasi yahut atélyenin terapi seansina
donusmemesi igin, atblye yuruticuleri belli teatral
yonlendirmeler yapiyor. Anlatilarin bir dramatik akis
ve zemin iginde bir araya getirimesiyle bir sahne
parcas! kaleme aliniyor ve bu sahne pargasi grup
tarafindan galisiliyor.

14

Women'’s theatre is a form of performance
for women, in which women are responsible for
each stage of the process, from preparation to
performance. Developing/writing plays within the
framework of Women’s Theatre is usually based
on women sharing their own stories, their life ex-
periences, or stories that they have witnessed.

The aim of the Women’s Theatre workshop
was to present women’s personal stories through
a dramatic performance. First of all the women
participating in the workshop chose a theme relat-
ed to the issue of gender. Using a technique that
could be compared to ‘consciousness-raising,” a
non-hierarchical working environment was estab-
lished, in which the women would be able to share
their stories in a free and creative way. To ensure
that participants did not view these sessions as
a chance simply to air their grievances or as a
therapy session, they were directed by workshop
leaders towards relevant theatrical practices. The
stories were brought together within a dramatic
scenario and structure in order to create a theatri-
cal piece, which was then worked on by the group.

Proje kapsaminda egitimcilerle gerceklegtiri-
len Kadinlarin Tiyatrosu atOlyesinde, kadin kadina
paylasimin mumkun ve oncelikli kilmasi ve tam ola-
rak bu paylagimdan hareketle bir Grln ortaya koy-
mas!i amaglanmistir. Atolyede ogretmenlerin kendi
sOzlerini feminist bir dramaturji yaparak paylasma-
larini temel alan bir zemin kuruluyor. “History” yani
erkegin hikayesinin degil, “herstory’nin anlatildigi,
yazarin da erkek degil kadin, hatta kendi hikayesine
sahip cikip savunan bir grup kadin oldugu dusunu-
|irse, alternatif bir tarih yazimi ve oyun yazimi dev-
reye giriyor. Oldukga mutevazi bir sunum hedeflense
de, deneyimin gucl aslinda bu tevazudan geliyor;
gundelik olana, dzel alana oncelik veriliyor, 6zel ala-
nin tartigiimasinin donusturtcu gucu vurgulaniyor.
Ayrica kadin ogretmenlerin bir araya gelip hikayele-
rini paylagsmalari ve bu hikayeleri birlikte degerlen-
dirmeleri kendileri agisindan feminist bir drgitlen-
menin ve feminist refleks gelistirmenin olanaklarini
arttiryor. Ve asil onemlisi, bu deneyimi 6grencileriyle
paylasarak kamusallastirmalari igin de bir devamlilik
yaratilmaya calisilyor.
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The Women'’s Theatre workshop aimed to prior-
itise communication among the women participants
and to enable them to share their stories with each
other, in order to create a finished product based on
these shared stories. In the workshop, the partici-
pants teachers created a feminist dramaturgy from
their own words, thus creating a basis for the final
piece through their shared stories. If we think of
such works as telling herstory, instead of history,
as being written not by men but by women, and in-
deed by a group of women who speak out in order
to have their own stories heard, we can view this as
an alternative version of history and of playwriting.
The aim of the workshop was to produce a fairly
modest performance, yet the strength of the expe-
rience came from the workshop’s modest nature:
priority was given to the day-to-day, to the private
space, and attention was given to the transform-
ative power of discussing this private space. Fur-
thermore, bringing these women teachers together
to share and discuss these stories provides an op-
portunity to create a network of feminist solidarity
and to help develop their feminist reflexes. More im-
portantly, the workshop aims to ensure that the out-
comes are disseminated to a wider public with the
teachers sharing the experience with their students.
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Atolye Asamalar Workshop's Stages

3

atolyede ilk asamada bir tema belirlenir.
In the first stage of the workshop a the-
I me is chosen.

] Kadin egitimcilerin bir araya geldigi

annelik, cinsellik, kadin-erkek iligkileri vb. gibi
toplumsal cinsiyet rollerinin tartigilacag bir
tema olmasi tercih edilir.

The theme should allow for a discussion of
gender roles—being a woman in the world of
work (in the field of education), motherhood,
sexuality, male-female relations, efc...

2 Bu temanin i yerinde (egitimde) kadin olmak,

16

Her katilimcidan atolye sirasinda segilen
tema gergevesinde bizzat kendisinin ya-
sadigl veya tanik oldugu bir vukuati an-
latmasi beklenir.

During the workshop, each participant is
expected to share a story, related to the
chosen theme, about an incident that
they have experienced themselves or
that they have witnessed.

|lar teatral kriterler gergevesin-
de degerlendirilir,

The stories shared by the par-
ticipants are evaluated accor-
ding to theatrical criteria.

4 Katilimcilarin getirdigi anlati-

9

Anlatilardan en az biri segilerek
atolye egitmenleri tarafindan sahne-
lenmek Uzere kurgulanir.(Katilimci
sayisi ve atdlye suresine gore bir-
den fazla anlatinin da sahnelenmesi
mumkunddr.)

At least one of the stories is chosen
and developed by the workshop lea-
ders for the stage.(According to the
number of participants and the length
of the workshop, more than one story
can be staged.)

malari istenir.

Once the general storyline has been
established on paper, the partici-
pants are asked to improvise the

]

Masabasinda Oyku akigi olusturul-
duktan sonra katilimcilardan hika-
yenin agsamalarini sahnede dogagla-

6 story by running through the different

stages in the narrative.

Dogaglanan sahne, egitmenlerin yu-
rutcultginde tim katihmeilar ile be-
raber toplumsal cinsiyet dramaturjisi
baglaminda degerlendirilir.

Guided by the workshop leaders, all
participants give feedback on the im-
provised performance, within the fra-
mework of gender dramaturgy.

Degerlendirmede ulagilan sonuglar 1s1gin-
da dogaclanan sahne yeniden galigir ve
ortaya seyirlik kisa oyun/oyunlar ¢ikarilr.

A further run-through of the performance
is carried out in light of the feedback, and
a short play (or a number of short plays) is

created.

8
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Dramaturii Dramaturgy
Dramatik kompozisyon ve dramanin temel Dramatic composition, and the presentation
unsurlarinin sahnede belirli bir diinya of the basic elements of drama on the stage
goriisi cercevesinde sunumu. within a particular worldview.
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l. Asama

Atélyenin ilk asamasinda gerceklestirilen ta-
nisma etkinliginin ardindan Bogazigi Gosteri Sanat-
lari Toplulugu’nun kadinlarin tiyatrosu formunda sah-
neledigi oyunlardan biri olan Bir Kadin Uyaniyor adli
eserden bir sahne sergilendi. Bunun izerine oyunun
ve sergilenen sahnenin olusum slreci aktarildi. Se-
vilay Saral tarafindan yazilan ve Aysel Yildirm ta-
rafindan oynanan oyun gergek bir yasam hikayesi-
ne dayaniyordu. Oyun bir kadinin 15 yasindan 45
yasina kadar olan hayat hikayesi tzerine kuruluydu
ve 0z yasam Oykusunu paylasan anlatici kadinla
yapilan soylesilerin ardindan sahnelemeye donik
feminist dramaturii ile yeniden yorumlanmis ve oyun
metni ve performans bunun Uzerinden olugsmustu.
Bu sergileme ve aktarim sayesinde katiimcilar atol-
yede de izlenecek yonteme dair bilgi edinmis oldular.

Stage |

Following initial warm-up/introductory ac-
tivities, the first stage of the workshop consist-
ed of a performance of a scene from Bir Kadin
Uyaniyor (A Woman’s Awakening), a women’s
theatre play by the Bogazigi Performing Arts En-
semble. Following the performance, a talk was
given on the process of creating the scene and
the play. The play, written by Sevilay Saral and
performed by Aysel Yildirim, was based on a true
story and looks at the life story of a woman be-
tween the ages of 15 to 45. Following interviews
during which the woman shared stories about her
life, these stories were re-evaluated within a fem-
inist dramaturgy. This dramaturgy formed the ba-
sis of the final script and stage performance. The
performance during the workshop together with
the subsequent discussion on the creative pro-
cess behind it served to inform participants of the
methods that would be used during the workshop.

19



Il. Asama

Ardindan atolyede katiimcilarin “mesleki de-
neyimlerine dair anilarinl” paylagsmalari Gzerinden
bir ortam kuruldu. Katimcilardan mesleklerine nasil
basladiklarina, kadin ogretmen olarak yasadiklari
deneyimlere, idareciler, 0gretmenler, dgrenciler ve
veliler ile kurduklar iligkilere odaklanan hikayeleri-
ni paylagmalari istendi. Bu paylagimlar esnasinda
atolye ydratuculeri, anlatimlardaki toplumsal cinsiyet
meselelerinin altini gizecek ya da toplumsal cinsiyet
dramaturjisini belirginlestirecek sekilde yonlendirme-
ler yaptilar. Kadin meselesine donuk bu dramaturjik
yonlendirmeler grupta oldukga hizli bigimde karsili-
gini buldu; paylagimlar yapilirken katimcilar hika-
yelerini feminist bir dramaturji yaparak anlatmaya
basladilar. Siire¢ boyunca katilimcilarin paylastiklari
anlatilar oldukga zengin bir deneyim batinu olustur-
du. Belki biraz da o6gretmen olmanin verdigi maha-
retle, katihmcilar anlatilarini oldukga analitik, yeterli
ayrintilarla bezenmis bigcimde sundu. Ayrica bir 6g-
retmen belli bir temada anlati yapiyorsa, digerleri
de bunu destekleyerek benzer temada fakat skala-
larda anlatilar tasidilar. Ornegin bir 6gretmen cinsel
taciz ile ilgili bir anisini anlatiyorsa, diger 0gretmen
de benzer bir deneyimini anlatarak, ortadaki konuyu
destekliyor, gesitliyor yahut glgclendiriyordu.

20

Stage Il

Following the performance and discussion,

an environment was established in which the work-
shop participants could share their experiences
and stories from their working lives. Participants
were asked talk about how they started in the pro-
fession, their experiences related to being a wom-
an teacher, and their relationships with the school
administration, other teachers, students, and par-
ents/guardians. During this session, the workshop
leaders guided participants towards issues that
would shed light on issues of gender or that would
determine the gender dramaturgy. The workshop
leaders’ directions were quickly integrated and par-
ticipants began telling their stories through a fem-
inist dramaturgy. During this process, the stories
shared by the participants formed a rich and com-
prehensive collection experiences. Perhaps due
to the skills acquired as teachers, the participants
presented their stories in a detailed and analytical
way. Furthermore, when a teacher shared a story
on a particular theme, the others presented sub-
stantiating stories on a similar theme but to varying
degrees. For example, if a teacher shared a story
about sexual abuse, another teacher would offer
their support to the subject, and elaborate on or
reinforce the discussion by sharing a similar story.
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Feminist Dramaturji Feminist Dramaturgy

Toplumsal cinsiyet hiyerarsisine ve ataerkil Dramaturgical acivities carried out within

somiirgecilik sistemine karsi miicadele eden the worldview of feminism, which opposes
diinya goriisii ve bu diinya goriisii cerceve- the gender hierarchy and patriarchal
sinde gerceklestirilen dramaturji faaliyeti. imperialism.




lll. Asama

Atolyenin bir sonraki agamasinda ise atolye li-
derleri, neredeyse tamamen bu anlatilardan hareket
ederek, kisa sahne parcalari olusturdu ve katilim-
cilar bu “piyesleri” sahnelemek Uzere hazirlandilar.
Metin bayuk dlgtide katiimcilarin paylastiklari hika-
yelerden geldigi yahut repliklerin cogu kendilerine ait
oldugu icin, katihmcilar ¢ok hizl bir bigimde ellerin-
deki metni sahiplendiler. Atolye yurutuculeri metinleri
olustururken katilimer grubunu zorlayan ve kapasi-
tesini asan sahneleme tekniklerine bagvurmamaya
dikkat etmis ve bunun yerine bu hikayelerin teatral
olarak ve yalin bir bicimde nasll ifade edilebilecegi
uzerine odaklanmiglardi. Boylelikle sahneleme stre-
cinde de, virtuozite ya da yetenek gibi unsurlardan
cok, jestlerin tartisiimasi ve anlamlandiriimasina
odaklanildi. Amag¢ oyuncularin/egitimcilerin sahne
uzerinde sergilenen hikayeyi ve iginde gegen vuku-
at ve tavirlarl tartigmasi ve oradan hareketle tavir
uretmesini saglamakti. Atolye liderlerinin metni sekil-
lendirirken en ¢ok dikkat ettikleri diger nokta da, 6g-
retmenlerin deneyimlerini kendileri agisindan tanidik
olan bir platformda tartismalarini saglamakti; o ne-
denle mekansal olarak onlarin mesleki yasamlarinda
sikga bulunduklari, 6gretmenler odasi, sinif, dgrenci-
lerle gidilen bir konferans salonu gibi mekanlar tercih

22

Stage llI

In the following stage the workshop lead-

ers created short stage pieces based almost
entirely on these stories, which the participants
then worked on with the aim of performing them
on stage. Since the scripts were mainly based
on the stories shared by the participants, and the
lines based on their own words, the participants
quickly connected with the script. When develop-
ing the piece, the workshop leaders were careful
to avoid using staging techniques that would be
too difficult for the participant group, instead fo-
cusing on how to express the stories in a simple
but theatrical way. As such, during the staging
process, the focus was on discussing and giving
meaning to gestures, rather than on acting ability.
The aim was for participants and workshop lead-
ers to discuss the story that would be staged as
well as the incidents and attitudes contained with-
in that story, based on which they would develop
a particular stance on the issue. Another point
that the workshop leaders focused on when de-
veloping the script was to enable the teachers to
discuss their experiences in a familiar setting; as
such the venues chosen for the workshops were
places frequently used by the teachers in their
professional lives, such as the staffroom, classro-

edildi. Bu tir tanidik mekanlarda tavir ve eylemlerin
birbiriyle karsilikli etkilesim igine girmesiyle bir dyki
olustu ve oOgretmenler anlatilarini yaparken ¢ikan
tartisma basliklarl, bu kez dramatik bir yapida, bir
sahne pargasinda nasil tartisilabilir, nasil ¢éziime ya
da ¢6zUmsuzlige kavusturulabilir gibi bir nokta aras-
tinlmig oldu.

Katilimcilardan sadece biri Gniversitede okur-
ken tiyatro ile ilgilenmisti, digerlerinin ise ilk oyuncu-
luk deneyimiydi. Fakat bu ¢alismanin 6nlinde bir en-
gel teskil etmedi. Clnkl sahne metni katiimcilarin
anlattiklar hikayelerdeki 6gretmen tiplerinden besle-
niyordu ve katilimcilar bu konuda zengin bir gdzleme
sahiptiler. Sahneyi calisirken rollerini kendilerinden
ya da gbzlemledikleri meslektaslarindan yola gika-
rak icra ettiler. Dolayisiyla i¢gudisel olarak taklide,
yabancilastirma efektine, mizaha bagvurdular. Goz-
lemlerinden dogru tiplemelere replikler dogacladilar.
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professional lives, such as the staffroom, class-
rooms, or conference halls used for school events.
The various incidents and events that featured in
the stories told by the participants in these famil-
iar spaces they were combined to form the basis
of the storyline, and the participants therefore
gained an insight into how the various themes
that arose when sharing their stories can, through
a dramatic structure, be discussed and how a
solution (or lack of solution) can be reached.

Only one of the participants had any pre-
vious experience of acting, having been involved
in theatre at university. However, since the char-
acters in the script were based on people de-
scribed by the participants in their stories, and
since the participants had a great deal of person-
al insight regarding the issues involved, this lack
of experience was not an obstacle for the work-
shop. When preparing the piece, the participants
developed their roles based on themselves or
on their observations of colleagues. Therefore
they instinctively implemented methods such
as imitation, the alienation effect, and humour.
Their personal observations enabled them to
improvise appropriate lines for their characters.

23
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Toplumsal Cinsiyet Dramaturiisi Gender Dramaturgy
Toplumsal cinsiyet rolleri arasindaki asimet- Dramaturgical activities that reveal and
rinin ve giic hiyerarsisinin acia akanldigs, denounce the inequality and power hierar-
ifsa edildigi dramaturiik faaliyet. chies in gender roles.
O G\ =" )0
4 l\_
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Kadin Egitimciler Anlatiyor

Atblyenin en énemli agamalarindan biri 6g-
retmelerin mesleki deneyimlerine dair anilarini ve
deneyimlerini paylagmalari idi. Katilimcilardan mes-
leklerine nasil basladiklarina, kadin 6gretmen olarak
yasadiklari deneyimlere, idareciler, dgretmenler, 6g-
renciler ve veliler ile kurduklar iligkilere odaklanan
hikayelerini paylagmalari istendi. Katiimcilarin pay-
lastiklari anlatilardan bazilari su sekilde 6zetlenebilir.

- Kadin égretmenlerin okulda ve sokak-
ta nasil giyinmesi gerektigine dair kisitlandi-
gini butdn katihmeilar vurguladi. Her katilimel
bu konuda deneyimlerini paylasti. Okuldaki
meslektaslarl ya da idareciler tarafindan na-
sil giyinmeleri gerektigine dair agik ya da Ustl
kapali uyarilara maruz kaldiklarina dair dene-
yimler iceren anlatilar paylastilar.

- Bir 6gretmen bir erkek meslektas! ile
arasindaki iligkide cinsel tacize varan bir ha-
reket (zerine rahatsiz oldugunu, bu durumu
uUyesi oldugu sendikada anlattiginda kadin
meslektaslarinin bazilarindan yeterli destegi
goremedigini vurgulayan bir anlati paylasti.

Women Teachers Share Their Stories

One of the mostimportant stages of the work-
shop was the part in which teachers shared their
anecdotes and experiences from their professional
lives. Participants were asked to talk about how
they started in their careers, their experiences of
being a woman teacher, and their relationships with
the school administration, other colleagues, stu-
dents and parents/guardians. Below is a summary
of some of the stories shared by the participants:

- All participants spoke of the rules about
what women teachers can wear, both in the school
and in public. All participants talked about their
own experiences on this issue. Participants shared
examples of how that had received either explicit
or implicit warnings about how they should dress
by their colleagues or the school administration.

- One participant shared a story of how she
had been subject to behaviour that could be con-
sidered sexual abuse from a male colleague, and
that when she shared this with the trade union of
which she was a member, she did not receive suf-
ficient support from her female colleagues.

25
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- Bir katilimci korumasi altindaki ¢o-
cuklara tecaviz edildigi haberleri ile giindeme
gelmis bir STO'niin etkinligine dgrencilerini
gotirmek zorunda kaldigini anlatti. Kendisi bu
haberler ile ilgili soru sordugunda STO gorev-
lileri tarafindan kaale alinmadigini anlatti. On-
dan cesaret alan bir kiz 6grencisinin de kalkip
soru sordugunu ve neden sadece kizlara ah-
lak ogreten bir etkinlik yapildigini sorguladigi-
ni anlattr.

- Bir 6gretmen ailesi tarafindan
Ozgur yetistirilmis bir geng olarak Mardin’e
yalniz geldigini fakat kendini ¢ok glvensiz
hissettigini anlatti. Mardin’e bir kadin olarak
yalniz basina geldigi guinu ve bir kadin olarak
kendini savunmasiz hissetigini anlatti.

- One participant spoke of how she had been
made to take her students to an event organised
by an NGO that had recently been in the headlines
due to a scandal involving the rape of children in
their care. She explained that during the event she
asked about the scandal, but the workers at the
NGO ignored her question. She also said that one
of her female students, encouraged by her own
question, had asked why this event about morality
was aimed at girls only.

- One teacher spoke of how she had been
raised as an independent young woman and had
moved to Mardin alone, but that as a single woman
she felt very unsafe and vulnerable there.

Katilimcilarin  paylastiklari anlatilar —olduk-
¢a zengin bir deneyim paylagimi ortami olustur-
du. Omegin birinci anlatida katilimcilardan birinin
‘0gretmen nasil giyinmeli” Uzerine yasadigi ikilemi
anlatmaya baslamasi tim katimcilarin benzer bir
stirecten gectigini paylasmasina ve giyim-kusam
temasinda anlatilar getirmeleri ile sonuglandi. Hatta
ilk oturumda anlatilar arasinda en ¢ok giyim-kusam
temasinin 6nplana ¢ikmasi Uzerine atolyenin ikinci
guniinde sahnelenmek Uzere bir sahne kaleme alin-
di. Bu sahne okulun ilk giininde 6gretmenler oda-
sinda bir araya gelen kadin 6gretmenlerin kilik kiya-
fet yonetmeligine uymalari hususunda kadin Mudur
tarafindan uyarilmalarina odaklaniyordu. Uclincii
anlatidaki STO etkinligi anlatisi ise birebir dgretme-
nin anlatisindaki olay akigina sadik kalinarak sahne-
lestirildi.

The stories shared by the participants cre-
ated a rich environment of experience sharing. For
example, when one of the participants began talk-
ing about the dilemma of “how a teacher should
dress” all the other participants stated that they
had had a similar experience, and also shared
their own stories on the subject of dress. Since the
stories in the first session were dominated by the
theme of dress, on the second day of the workshop
a script on this subject was developed. The subject
of the piece was a meeting in the staffroom with
a group of women teachers, who are warned by
the (female) headteacher that they must follow the
school's dress code. The NGO event described in
the third story, was also developed for stage, re-
maining faithful to the story told by the teacher.
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Hikaye (Story) Story
Basi ve sonu belli olan dykiiye verilen ad. A narrative of events with a clear beginning
Bir dykii belirli alt olaylardan olusur buna and end. The narrative is formed of spe-
da vukuat adi verilir. Her vukuat ise belirli cific events, referred to as incidents. Every
aksiyon kesitlerinden olusur bunlara da alt incident is composed of specific actions,
vukuat adi verilir. referred to as sub-incidents.
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Ornek Sahne Metni: Ogretmenler Arasinda

Bagak ve Canan dgretmenler odasinda otur-
makta, telefonlari ile ilgilenmektedirler. Birbirleri ile
hig konugmazlar. Canan’in telefonu galar, agar.

Canan: Efendim Ramazan? Ay ne oldu? Cor-
bayl yemedi mi? Cok isittiysan belki ondan yeme-
migtir. Din yemisti ama. Yogurt var dolapta ondan
yedir o zaman. Temiz kiyafet mi lazim? Tamam ikinci
gekmecede var iste. Hayir gikmadim daha okuldan
SOK'™ var. Sabah sodyledim ya gikarken. Ayy Rama-
zan, haydi kapatiyorum, haydi. (Telefonu kapatir.)

Basak: Ne oldu?

Canan: Ay her seyi bana soruyor ya, ben ta
burdan cocugun ne yiyecegine nasil yetiseyim?
Ayarla bir seyler yedir iste.

Basak: Haklisin canim, bu erkekler gok bece-
riksiz oluyor.

(Nursel soylenerek iceri girer)

Nursel: Ayy biktim vallahi biktim. Belim koptu
belim.

Basak: Nursel Hocam iyi misin? Gel otur s6y-

Nursel: Degilim Basakcigim. Bahgede ndbet-
ciydim gocuklarin pesinden kosacagim derken belim
tik dedi atti yine.

1 Sube Ogretmenler Kurulu

Sample Script: Among Teachers

Two teachers, Basak and Canan, are sitting
in the staff room, looking at their phones. They
don't speak to each other. Canan’s phone rings
and she picks up.

Canan: Hi Ramazan. What? What hap-
pened? She didn't eat her soup? Maybe you heat-
ed it up too much. She ate it yesterday. There’s
some yoghurt in the fridge, give her some of that.
What? She needs some clean clothes? They're in
the second drawer down. No, | haven't left yet, we
still have a department meeting. | told you about it
this morning. Oh come on Ramazan. | have to go
now, bye. (Hangs up.)

Basak: What's happened?

Canan: He has to ask me about absolutely
everything. How can | decide what she should eat
from here? | mean just get her to eat something.

Basak: You're right, these men can’t do an-
ything on their own. (Nursel enters, complaining.)

Nursel: I've had enough. My back’s killing
me.

Basak: Nursel? Are you okay? Come here,
sit down.

Nursel: No, I'm not okay. | was on duty



Basak: Yine kavgaya mi tutusmuslar?

Nursel: Ay yok arka tarafta sigara igiyorlar.

Basak: Muzaffer degil mi? Gegen ben de onu
yakaladim orada.

Nursel: Evet, Ayse ile Jiyan'i da yakaladim
yaninda.

Basak: Ayse mi? Hakikaten mi?

Nursel: Tabi, pufir pufir igiyor he. (Taklit eder.)

Basak: Kiz o tlrbanli.

Nursel: Ben de dedim, tiirbanindan utan de-
dim, senin gibi bir kiza yakislyor mu dedim.

Basak: Heh iyi demisin.

(Neriman girer.)

Neriman: Merhaba arkadaslar. Bir an 6nce
baslayalim isterseniz. Herkes geldi mi? Zeynep
Hoca nerede?

Canan: Geliyor hocam, bir dgrenci ile konu-
suyordu.

Neriman: Tamam bir duyuru ile baglayayim.
Milli Egitim’den geliyorum. Cuma son iki saatte 10.
ve 11. siniftaki kiz 6grencileri seminere gotirecekmi-
siz. O saatte dersi olanlar tenefflisten sonra bahgede
toplasin kiz dgrencileri.

(Zeynep iceri girer, cani sikkindir, bir sandal-
yeye oturur)

Neriman: Zeynep Hoca da geldigine gore bas-
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out in the yard, | was chasing after some
kids and | put my back out again.

Basak: Were they fighting again?

Nursel: No, they were smoking out the back.

Basak: | bet it was Muzaffer. | caught him
out there the other day too.

Nursel: Yes, he was with Ayse and Jiyan.

Basak: With Ayse? Really?

Nursel: Yes. She was smoking away. (Does
an impression.)

Basak: But she wears a headscarf.

Nursel: | said to her you should be ashamed,
wearing that headscarf. Do you really think a girl
like you be smoking, | said.

Basak: Well done.

(Neriman, the head of department, enters.)

Neriman: Hi everyone. Shall we get started?
Is everyone here? Where’s Zeynep?

Canan: She’s on her way, she was speaking
to a student.

Neriman: Okay, then I'll start with an an-
nouncement. I've just been to the Ministry of Ed-
ucation. On Friday, we have to take the girls in
grades 10 and 11 to a seminar in the last two peri-
ods. Anyone who has classes then should get the
girls to meet in the yard after break.

(Zeynep enters, looking unhappy. She sits

layabiliriz. Simdi 10-B’den Gul bir haftadir gel-
miyor. Haberi olan var mi?

Canan: Ailesi okuldan aldi hocam.

Basak: Niye?

Nursel: Ahnmet yizinden degil mi? Manita on-
lar, anlamigtim ben.

Basak: Aa hig fark etmedim ben.

Canan: Ahmet, GUl ile bir resmini koymus Fa-
cebook’a, aile de bunu gérmus bir sekilde. Sonra da
gondermedi bir daha.

Nursel: Nasil bir resim hocam?

Basak: Sarmas dolas mi yoksa?

Canan: Ne fark eder? Ayrica sarmas dolas
degil, yanyana bir resim, resimde bagka gocuklar da
var.

Neriman: Velisi ne dedi?

Canan: Ben bunlari ¢ocuklardan duydum.
Sonra aradim babasini. Bunlari s6ylemedi tabii.
Ekonomik durumumuz yok dedi. Ben de bir sey di-
yemedim.

Bagak: Ay yazik tizildim. lyi bir égrenciydi.

Canan: Evet hocam ben de.

Basak: Ama o da biraz dikkat etseymis. Ne-
den fotograf ¢ekiniyorsun? Hadi ¢ekindin neden Fa-
cebook’a koyuyorsun?

Zeynep: Sug Gul'de mi yani simdi?

Basak: Yani burasi Mardin, aileler gok tutucu
Zeynep Hocam.
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down on a chair.)

Neriman: Now that Zeynep’s here we can
start. GUl from 10-B hasn’t been at school for a
week. Does anyone know why?

Canan: Her parents took her out of school.

Basak: Why?

Nursel: Is it because of Ahmet? They're an
item, you can tell.

Basak: Really? | hadn't noticed.

Canan: Ahmet posted a photo of him and
Gul on Facebook. Her family must have seen it.
They haven't sent her back to school after that.

Nursel: What kind of photo?

Basak: Were they all over each other or
something?

Canan: What difference does it make? And
anyway, they weren't all over each other, they were
just standing next to each other. There were others
in the photo too.

Neriman: What did her parents say?

Canan: | heard all this from the students. |
called her father. He didn’t say anything about any
of this of course. He said they couldn’t afford to
send her to school. There was nothing | could say.

Basak: What a shame. She was a good stu-
dent.

Canan: It really is a shame. a1



Neriman: 11-A'daki Merve'yi de okuldan aldi
ailesi.

Nursel: Onunda mi erkek arkadagsi varmig?

Canan: Kuzeni kocaya kagmis.

Nursel: Ee?

Canan: iste o yiizden Merve'yi de almis okul-
dan ailesi.

Nursel: Ay yok artik!

Neriman: Bu tip okuldan alma olaylari ¢ok art-
maya bagsladi. Bu konuda hepimize is dustyor arka-
daglar. Bundan sonra dikkatli olalim, égrencileri uya-
ralim. Yahu gegen gln bahcede Mehmet'i gordiim
Elifin beline atmis elini.

Nursel: Cus!

Neriman: Sen ne yapiyorsun dedim Elif'e,
gonderdim sinifa.

Nursel: Mehmet, Selma’dan hoslaniyor sani-
yordum.

Basak: O da az yere bakan ylrek yakan de-
gil ha. Ama Selma ona ylz vermedi. O da Recep’e
yanik.

Nursel: Recep mi?

Neriman: 11-C’'deki Recep mi?

Basak: Evet hocam.

Neriman: Hocam bu gocugun dersleri gok
kéti. Hep bos kagit vermis.
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Basak: But she should have been careful.
Why be in that photo? And even if you're in the
photo, why put it on Facebook?

Zeynep: So now it's Gll's fault is it?

Basak: This is Mardin, Zeynep. Families are
very conservative.

Neriman: Merve from 11-A was taken out of
school too.

Nursel: Did she have a boyfriend too?

Canan: Her cousin eloped.

Nursel: And?

Canan: So Merve’s family pulled her out of
school.

Nursel: That's ridiculous!

Neriman: This kind of thing is happening
more and more. We all have a responsibility to
do something about it. We have to be careful, we
should warn the students. | mean, last week in the
yard Mehmet had his arm around Elif's waist.

Nursel: You're joking!

Neriman: | asked Elif what she thought she
was doing and sent her to the classroom.

Nursel: | thought Mehmet liked Selma.

Basak: Quite the little heartbreaker isn't he?
But Selma wasn't interested in him. She likes Re-
cep.

Nursel: Recep?

Nursel: Madde kullaniyor o hocam.

Basak: Satiyormus da...

Nursel: Ay yok artik.

(Zeynep meslektaslarinin égrenciler hakkin-
da dedikodu yapmasindan rahatsiz olmustur. Ayaga
kalkar.)

Zeynep: Neriman Hanim ben izninizi isteye-
bilir miyim?

Neriman: Zeynep Hocam ¢ok uzun bir toplanti
olmayacak zaten. Otur lutfen. (Zeynep oturur.) Ne
oldu hocam bir sorun mu var?

Zeynep: (Bir surre ne diyecegini bilemez) Evet
hocam bir 6grencimizle ile ilgili. Esra... Kendisinden
birkac yas biylk olan kuzeninin tacizine ugradigini
anlatti bana. Hem de bu yeni bir olay degil, bir sene-
dir devam ediyormus. Ogrenci bu konuda ne yapa-
cagini bilemiyor. Psikolojisi ¢ok bozulmus durumda.

Neriman: Ailenin haberi var mi?

Zeynep: Hayir kimsenin yok. (Bir slre sessiz-
lik olur, kimse konusmaz.) Basak Hocam susuyorsu-
nuz ama sizinle de konusmus.

Basak: Ee sey... Evet ama ben rehberlik hoca-
sina gitmesini sdyledim. Sonugta ben ne yapabilirim
ki... Hassas bir mesele yani.

Zeynep: Evet ama rehberlik hocasinin bos
bir anini bulup konusmaya firsat bulamamis kiz. En
azindan rehberlik hocasi ile gidip konugsaydiniz,
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Neriman: Recep from 11-C?

Basak: Yes.

Neriman: He’s awful in class. Never even
answers the exam questions.

Nursel: He takes drugs.

Basak: And sells them...

Nursel: No way!

(Zeynep is annoyed at her colleagues gos-
siping about the students. She stands up.)

Zeynep: Neriman, can | be excused?

Neriman: Zeynep, the meeting won't last
long. Would you sit down? (Zeynep sits.) What's
wrong, is there a problem?

Zeynep: (Unsure of what to say.) Yes, it's
about a student. Esra... She told me she’s being
abused by a cousin a few years older than her. It's
been going on for a year. She doesn’t know what
to do. She’s really traumatised.

Neriman: Does her family know?

Zeynep: No, nobody knows. (Silence for a
while, nobody speaks.) Basak, you're keeping qui-
et, but she told me she spoke to you about it too.

Basak: Well... She did, but | told her to go to
the guidance counsellor. | mean, what can | do...

It's a sensitive issue.
Zeynep: Yes, but she didn't manage to get
an appointment with the guidance counsellor. You
33



bir gorisme ayarlasaydiniz...

Basak: E koskoca okulda sadece bir rehberlik
ogretmeni galisirsa olacagi bu.

Neriman: Proseduru biliyorsunuz hocam Milli
Egitim mevcudu 500’Un Ustlndeki okullara 2. Reh-
berlik 6gretmenini atiyor.

Zeynep: Ben bir suredir Esra’yl bu durumu
savciliga tagimasi gerektigine ikna etmeye calisiyo-
rum. Ama korkuyor.

Neriman: Sakin! Kizin ailesini biliyor musun
hocam? Delirdin mi sen? Vallahi olay duyulursa hem
kizi hem oglani oldurdr bunlar.

Zeynep: Ama kuzeni etrafinda oldugu slrece
bu kiza rahat vermeyecek.

Basak: Hem savcilikta konusacak mi baka-
lim?

Nursel: Benim bir 6grencim vardi. Boyle bir
sey gelmisti bagina. Dinledim, yardimci olmaya ¢a-
listim sonra bana ne dedi biliyor musunuz? Savciliga
giderseniz her seyi inkar ederim.

Basak: Yaa gorlyor musun? Zeynep Hocam
sen gengsin, meslekte yenisin boyle durumlarda dik-
katli olman lazim. Mehmet Hoca'nin geldigi okulda
ne olmus gecen sene biliyor musun? Okuldan bir
cocuk, kizi taciz etmis. Kiz da gidip 6gretmene anlat-
mis. Ogretmen de telasla gidip aileye anlatinca aile
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could at least have spoken with the counsel-
lor, arranged an appointment.

Basak: Well that's what happens when
there’s only one counsellor in the entire school.

Neriman: You know the procedure. The Min-
istry of Education only appoints a second guidance
counsellor to schools with over 500 students.

Zeynep: I've been trying to convince Esra to
make an official complaint to the public prosecutor.
But she’s scared.

Neriman: Don'’t do that! Don’t you know the
girl's family? Have you gone mad? | mean, if they
hear about it they’ll kill the girl and her cousin too.

Zeynep: But as long as the cousin’s around,
he won't leave her alone.

Basak: And anyway, will she even speak to
the prosecutor?

Nursel: I had this one student. A similar thing
happened to her. | listened to her and tried to help,
and then do you know what she said? She said
that if | reported it she’d deny everything.

Basak: You see? Zeynep, you're young,
you’re new to the job. You need to be careful about
such things. Do you know what happened in Me-
hmet's old school? A boy from the school abused
a girl. The girl told a teacher. The teacher was
worried and told the family. Then the family came

gelmis okulu yakmisg!

Neriman: Zeynep Hanim sen yapman gereke-
ni yaptin. Prosedurel olarak bir Ust makama iletmen
gerekiyordu, sen de bana anlattin. Bundan sonrasi
ile ben ilgilenecedim. Evet arkadaslar bagka bir soy-
leyecegi olan yoksa toplantiyi bitirelim. (Cikar.)

Nursel: Zeynep Hocam bundan sonra 6gren-
cilerin ile konusurken dikkat et, cok 6zele girmesinler
yaninda, sen onlarin sirdasi olma. Benden sdyleme-
si... (Cikar, Basak da hicbir sey sdylemeden ganta-
sini alir gider. Zeynep'in cani sikilmistir. Yerinden
kalkamaz. Canan usulca yanina gelir.)

Zeynep: Neriman Hoca higbir sey yapmaya-
cak biliyorsun degil mi?

Canan: Muhtemelen.

Zeynep: O adamin Esra’dan uzak durmasi la-
zim Canan.

Canan: Eger adami uzaklastiramiyorsak biz
de Esra’yi uzaklastiririz.

Zeynep: Nasll yani?

Canan: Bu kiz birkag aya sinava girmeyecek
mi? Kazanir Universiteyi. Burdan gider.

Zeynep: Ailesi gonderir mi? Ya ‘ekonomik du-
rumumuz yok, okumasin’ derlerse...

Canan: Burs buluruz. Benim Universiteden bir
arkadagim var istanbul'da bir vakifta galigiyor. Ona
anlatirnm durumu, o yardimci olur bize. Bir surl burs
veren yer var. Bir yardim eden ¢ikar. Sinava kadar
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came and set fire to the school!

Neriman: Zeynep, you've done your bit. Ac-
cording to procedure, you have to report to a su-
perior, and you've told me. I'll take it from here. If
nobody has anything to add, let's end the meeting.
(Leaves.)

Nursel: Zeynep, from now on, be careful
when you talk to the students. Don't discuss any-
thing too private, you're not their confidante. Take
it from me... (Leaves. Basak picks up her bag with-
out saying anything and leaves. Zeynep is upset.
She can'’t bring herself to stand up. Canan quietly
approaches her.)

Zeynep: Neriman isn’t going to do anything,
is she?

Canan: Probably not.

Zeynep: That guy needs to keep away from
Esra, Canan.

Canan: If we can’t get rid of him, we have to
get Esra as far away from him as possible.

Zeynep: What do you mean?

Canan: She'll be taking the university en-
trance exam in a few months, won't she? She'll get
a place and go away to university.

Zeynep: Will her family let her go? What if
they say ‘We can't afford it, she doesn’t need to
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Esra ile de 0zel ilgileniriz. Dersleri iyi zaten.

Zeynep: Hay aklinla bin yasa be Canan. Ne iyi
akil ettin. (Canan’a sarilir.)

Canan: Kahve igmeye gidelim mi?

Zeynep: Oluur.

(Cikarlarken Canan'’in telefonu galar.)

Canan: Ramazan ariyor.

Zeynep: Agamayacak misin?

Canan: Hayir sekerim kahve icmeye gidiyo-
rum kendime tatil verdim bugtn, haydi yurd.

(Cikarlar.)
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Canan: We'll find a scholarship. | have an
old friend from university who works for a founda-
tion in Istanbul. I'll tell her the situation, I'm sure
she’ll do whatever she can. There are lots of plac-
es that give scholarships. We'll find someone to
help. We'll give Esra extra tuition until the exams.
Her grades are good anyway.

Zeynep: Why didn’t | think of that Canan!
What a great idea. (Hugs Canan.)

Canan: Shall we grab a coffee?

Zeynep: Yes!

(As they are leaving, Canan’s phone rings.)

Canan: Ramazan'’s calling.

Zeynep: Aren’t you going to answer?

Canan: No sweetheart, I'm going for a cof-
fee, I've given myself the day off. Let's go.

(They leave.)

i

Kronolojik olay akisina verilen ad. Bir olay The chronological order of events. A plot
orgiisi tek basina sahnelenemez. Sahne- cannot be staged on its own. In order fo be
lemek icin isin icine yaratiaihk girmesi ve staged, there needs to be a creative process,
kurgu yapilmasi gerekir. Fakat elimizde during which the plot needs to be developed

bir olay drgiisi olmadan da kurgu yapmak for the stage. However, a piece cannot be
miimkiin degildir. Aksi takdirde kurguda developed for stage without a plot, or there

tutarsizliklar olusur. will be a risk of inconsistency in the piece.




Ogretmenler Arasinda
Sahnesinin Olugum Asamasi

Bu sahne dgretmenlerin 0grencileri ile ilgili de-
neyimlerine odaklanan anlatilar getirmeleri istendigi
asamada paylasilan anlatilardan hareketle olusturul-
du. Olusturulan sahne igindeki alt vukuatlarin hepsi
ogretmenlerin dile getirdigi anlatilarin birlestiriime-
siyle olusturuldu. Pek gok dgretmen kiz ve erkek 6g-
rencilerin birer tabu olarak gorulen cinsellik, sevgililik
iligkileri konularinda baskiya maruz kaldigini goz-
lemledigini paylasti. Anlatilarin hepsinde hem aileler
hem de egitimcilerin bu konuda kiz dgrencilere daha
cok baski uyguladigini, drnegin iligki yasayan iki 0g-
renci varsa Kiz 6grencinin daha ¢ok uyari aldigini ya
da daha cok suglandigini anlattilar. Anlatilarda on
plana ¢ikan bagka bir konu ise kiz dgrencilerin cinsel
siddete maruz kaldiginda dgretmenlerin onlari nasil
yonlendirmeleri gerektigi Uzerineydi. Bu temada pek
cok anlati gelse de her bir katilimci farkli yontemler
izlenmesi gerektigini dusunuyordu. Bazi 6gretmen-
ler gegmis deneyimlerinden hareketle 6gretmenlerin
degil rehberlik ve psikolojik danigmanlik uzmanligi
olan kisilerin bu konu ile ilgilenmesi gerektigini, 6g-
retmenin bu kadar hassas bir konuda elinin kolunun
38

This scene was created on the basis of stories
shared when teachers were asked to talk about
incidents related to their experiences with stu-
dents. All of the sub-incidents within the scene
were created through a combination of the sto-
ries shared by the teachers. Many of the teachers
shared their observations about pressure put on
students regarding taboo issues, such as sexuality
and romantic relationships. In all of the accounts,
teachers stated that both families and teachers put
more pressure on female students, and that if two
students were in a relationship, it was the girl who
would receive more warnings or blame. Another
topic that came to the fore during the sessions was
what advice teachers should give to students who
have suffered from sexual abuse/violence. Vari-
ous different accounts were given on the subject,
but each participant had a different opinion on the
steps that should be taken. Based on past experi-
ence, some teachers felt that the issue should be
dealt with not by teachers but by the school’s guid-
ance counsellor, and that there was nothing teach-
ers could do regarding such a sensitive issue.

bagli oldugunu savunuyordu. Bazi égretmenler ise
cinsel siddete maruz kalmis bir dgrenciden haberdar
olan &gretmenin ona yardim etmek igin elinden gele-
ni yapmasi gerektigini distnUyor fakat aile- okul ida-
resi-hukuk sistemi (iggeni arasinda sikismis kalan
bir 6grenciye yardim yollarinin sinirli oldugunu ek-
liyordu. Ogretmenler Arasinda sahnesi yazilirken de
temel dramaturjik eksen “¢oziimstiz” gibi goriinen bir
konunun iki kadin 6gretmen arasindaki dayanisma
ile ¢dzllme ihtimalinin vurgulanmasiydi. Atélye yu-
ritGelleri katihmeilarin getirdigi anlatilara, sorunun
¢OzumUndn arastirilacag! yeni bir dizlem eklediler:
Konudan haberdar olan Zeynep Ogretmen karakteri
bazi meslektaslarindan ve midirinden destek gor-
milyordu fakat Canan Ogretmen aileye yada idareye
sikayetten farkli alternatif bir ¢ozim 6nerisi getirerek
Zeynep Ogretmen’e ve sahnede bahsi gegen mag-
dur 6grenciye yardim ediyordu.

Bu sahne tek bir dgretmeninin anlatisindan
hareketle kaleme alinmadi. Her 6gretmenin anlati-
sinda ortak olan bir durumdan hareketle bir sahne
hayal edildi. Bu konu (zerine 6gretmenler arasinda
olusan ve yukarida dzetledigimiz farkli yaklasimlar
sahneyi belirledi. Sahnede de atdlye ortamindaki
gibi bir tartisma olusturabilmek igin pek ¢ok dgret-
menin anlatisinda gegen ve 6grencilerin durumlari-
nin degerlendirildigi bir toplanti ortami hayal edildi.

. X a
OO OO OO OO OO OO OO OO OO OO OO OO OO OO OO OO OO0 MAR D[N KU LTU R

Some otherteachers feltthatateacherwhois aware
that a student has been a victim of sexual abuse
should do what he/she can to help the student, but
also added that teachers were trapped between
the family-school administration-legal system, and
that ways to help the student were therefore limit-
ed. When writing the Among Teachers scene, the
basic dramaturgical thrust was to stress the possi-
bility of finding a solution to a seemingly unsolva-
ble problem through the solidarity between two fe-
male teachers. Building on accounts shared by the
participants, the workshop leaders added a new
layer to the search for a solution: The character of
Zeynep, the teacher who is aware of the abuse, is
not supported by certain colleagues or the head
of department, but another teacher, Canan, of-
fers an alternative to informing the administra-
tion or the student’s family, thus helping Zeynep
and the student who has suffered the abuse.

This scene was not written on the basis of
a single teacher’s account but on the basis a com-
mon situation found in all the teachers' accounts
and the different approaches of the teachers,
as outlined above. In order to recreate a discus-
sion similar to that held during the workshop on
stage, a meeting between teachers was imagined
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Sahne calisildiktan sonra yapilan degerlendirmede
katilimcilar sahnenin Zeynep ve Canan’in bir araya
gelip alternatif bir ¢ézim bulmalari ile bitmesini
tartistilar. Katilimcilar arasinda 6gretmenlerin cinsel
taciz vakalarindan yapabileceklerinin sinirli oldu-
gunu ya da ogrenciye yardim etmesinin mimkun
olmadigini disunenler bu sahne ¢alismasinin ve
dramaturji tartismanin ardindan eskisi kadar umut-
suz olmadiklarini belirttiler.

in which the situation of students would be dis-
cussed, of the sort that featured in many of the
participants’ accounts. Following the feedback on
the initial run-through of the scene, the participants
discussed Zeynep and Canan coming together to
find an alternative solution. After the subsequent
run-through and dramaturgical discussion, the
participants who had felt that they were limited in
what they could do in cases of sexual abuse, or
that there was nothing that they could do to help
a student in such a situation, stated that they were
now more hopeful than they had been before.
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Dramatik Dramatic
Eylemsel ve carpiai olan anlamina gelir. Sudden and striking. (e.q.: Ayse is watching
(Ornek: Ayse gokyiizinde ugmakta olan a bird flying in the sky. Suddenly the bird
kusu izlemektedir. Kusun bir anda disiip dies mid-flight and falls to the ground.)

oldigani garir.)
G IO

../l\..
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Genglerle "Anlatidan Oyuna”

Anlatidan Oyuna yéntemi her yastan ve mes-
lekten grup ile uygulanabilecek bir yontemdir. Dola-
yistyla 6gretmenlerin toplumsal cinsiyet temali anla-
tilar yolu ile sahneler olugturma yontemini 6grencileri
ile uygulamasi pekala mumkundur. Fakat tiyatro ve
dramatik yazarlik konusunda deneyimi olmayan bir
ogretmenin anlatilari dinleme, yonlendirme ve sah-
nelestirme konusunda dikkat etmesi gereken bazi
noktalar olacaktir.

Genglerin baglarindan gegen bir vukuati
paylasmalari gok énemlidir. Genglerin segilen tema
cercevesinde goruglerini sdylemeleri ve bir tartisma
ortami kurmalari da degerlidir. Fakat bir tiyatro metni
olusturmak igin hikayeye ihtiyag vardir. Dolayisiyla
ogretmenlerin, 6grencileri hikaye anlatmaya tesvik
etmesi, bas! ve sonu olan, dramatik bir ¢atisma ige-
ren bir vukuati paylagmasini saglamasi gerekir. Bu-
nun igin 6grencinin bagindan gegen ya da tanik oldu-
gu bir hikayeyi gerekli detaylari vererek anlatmasini
sa@lamasi ve gerekirse sorular ile onu yonlendirmesi
gerekebilir. Omegin bir kadin dgrenci meslek tercih-
leri Uzerine bir anlati yapmak isteyebilir. Bunu pay-
lagirken pilotlugun sadece erkeklere has bir meslek
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The ‘From Story to Stage’ method can be
used with people of all backgrounds and age
groups. It is therefore possible for the teachers to
use this method of creating a drama piece from
personal accounts on the subject of gender with
their students. However, for teachers with no ex-
perience in theatre or drama writing, there are a
few points that need to be taken into consideration
with regard to listening to the stories, guiding par-
ticipants and developing the stories for the page.

It is important for the students to share sto-
ries that happened to them personally. Itis also im-
portant to establish a forum in which students can
express their opinions on a particular subject and
debate the issues that arise. However, in order to
develop a script, it is also important to have a story.
The teacher should therefore encourage the stu-
dents to tell a story with a beginning and an end,
and to enable them to share an incident that has
a dramatic conflict. In order to do this, the teacher
has to ensure that the student tells a story about
something that happened to him/her in suffi-
cient detail, and at times it may be necessary to
direct the student with appropriate questions.

olmadigini distindigind, kendisinin de pilot olmak
istedigini fakat buna izin verilmedigine deginebilir. Bu
asamada 6gretmenin bu konuyu sahnelestirebilmek
icin bir anlatiya intiyaci olacaktir, anlati i¢inse detay-
lara ihtiyag duyacaktir. Orek vermek gerekirse:

- Ayse pilot olmak istedigini dile getirmis mi-
dir?

- Bu tercihini dillendirdiginde cevresindekile-
rin tepkisi ne olmustur?

- Ayse’nin pilot olmasini dolayli olarak yada
dogrudan engelleyeler kimlerdir? Ailesi mi? Ogret-
menleri mi? Arkadaglari mi?

- Ayse bu engellemelere karsi nasil bir tavir
almistir? Tercihini degistirip bagka bir meslege mi
yonelmistir? Yoksa pilot olmak icin ugrasmaya de-
vam mi etmektedir? Devam ediyorsa bunu gizli gizli
mi yapmistir yoksa onu engelleyenleri karsisina al-
mayi g6ze almis midir?

- Hikaye nasil sonuglanmistir? Ayse pilot ol-
mus mudur? Baska bir meslege mi yonelmistir? Ka-
rar agamasinda midir?

. X a
OO OO OO OO OO OO OO OO OO OO OO OO OO OO OO OO OO0 MAR D[N KU LTU R

For example, a female student may wish to talk
about her career choices. While sharing her story,
she may state that she doesn’t think that being a
pilot is only for men, that she too wants to be a pilot
butisn’t allowed. At this stage, the teacher requires
a story in order to develop a piece for the stage,
and a story requires details. For example:

- Has Ayse told anyone she wants to be a
pilot?

- What reactions did she receive when she
told people she wanted to be a pilot?

- Who is directly or indirectly preventing
Ayse from becoming a pilot? Her family? Her
teachers? Her friends?

- What is Ayse’s attitude when confronted
with these reactions? Has she changed her mind
and started considering another career? Or does
she still intent to become a pilot? If 5o, is she keep-
ing this in secret or has she decided to stand up to
those who oppose her choice?

- How does the story end? Does Ayse be-
come a pilot? Does she choose a different career?
Is she still trying to come to a decision?
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MARDIN KULTUR

2014 yilinda kurulan Mardin Kultir Dernegi,
egitim alaninda farkli disiplinleri bir araya getire-

rek bolgenin kulttrel cogulcu yapisiyla uyumlu

ve yenilik¢i calismalarla genclerin ve kadinlarin
topluma katilimini arttirmayi ve degisim yaratmay

hedeflemektedir. Her yil faaliyetlerini arttirarak
devam eden Mardin Kultir 6zellikle yaratici egitim

modelleri Uzerine projeler gelistirir.
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MARDIN CULTURE

Founded in 2014, the Mardin Culture Associa-

tion, brings together different disciplines in the field
of education, organising innovative activities in line

with the region’s cultural pluralism, with the aim of

increasing the social participation of young people
and women and to create social change. Every year
Mardin Culture carries out an increasing number of
activities, in particular developing projects on models

for creative education.
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